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[n recent years there has been an increased focus
on social work distance education programs, due in
part to the development of a comprehensive set of
guidelines by the Council of Social Work
Education’s Commission on Accreditation (CSWE,
1995), The guidelines were intended to assist social
work programs in creating distance education pro-
grams that “address both the accreditation standards
and the specific issues associated with incorporat-
ing technology into education and mediating the
distance between instructor and students” (Wilson,
1999, p 329). Much of the literature to date has
focused on specific aspects of distance learning and
technology, including efficacy (Faux & Black-
Hughes, 2000). comparisons of traditional instruc-
tion with other methods of delivery (Dabbagh,
2000; Johnson & Huff, 2000; Schoech, 2000; Thyer,
Poik, & Gaubin, 1997) and preparation of faculty
and students (Padgett & Conceicao-Runlee, 2000).

A national survey (Siegel, Jennings, Conklin, &
Napoletano Flynn, 1998) reported that the use of
distance learning has increased in social work pro-
grams. Yet, the shift towards increased technalogy in
classroom instruction has been a slow process
(Schoech, 2002). One reason is the need to gain fac-
ulty support for utilizing web-based teaching meth-
ods {Padgett & Conceicao-Runlee, 2000; Schoech,
2002; Siegel, et al, 1998). This can be more difficult
with faculty members who received their education
years ago, since they may not have the desire to
incorporate newer, more technologically sophisticat-
ed techniques. Ancther reason is the lack of guide-

lines for developing web-based instruction for spe-
cific courses {Dabbagh, 2000). Established guide-
lines would make the process of transforming a tra-
ditional course into a web-based course more effi-
cient and effective (Dabbagh, 2000).

While some social work educators may be reluc-
tant to begin incorporating web-based platforms,
such as Blackboard or WebMC, into their teaching,
it is important to highlight some of the advantages.
These platforms can help professors keep pace with
increasingly technologically savvy students
(Sandell & Hayes, 2002) and gain access to stu-
dents in remote locations (Blakely, 1992; Siegel, et
al, 1998; Thyer, Polk, & Gaudin, 1997). The pro-
grams are not difficult to learn and even include
“pre-made” forms that allow professors to simply
add course content (Cox, 2002).

There has been litile attention paid to the need
for collaboration between systems to enhance tech-
nological efforts. Blakely (1992) presented a model
for distance education for schools of social work.
The model anticipated systems problems primarily
related to issues within the school, such as the need
for additional support staff and access to technolog-
ical facilities. This is a critical part of a collabora-
tive perspective, but it does not look at interactions
with other systems that may impact outcomes.
Regarding faculty development programs on tech-
nology, Padgett and colleague {2000) suggested the
impottance of the organizational and professional
context within the school. Other social work
researchers noted the variation in resources among
institutions and suggested that the profession
“incorporate a collaborative model for the design
and impiementation of distance learming tech-
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niques” {Siegel, et al, 1998, p 79).

In summary, it appears that there is consensus
that web-based technology in social work class-
rooms is increasing, but at a slower pace than antic-
ipated. There is a need for collaboration with other
systerns to ensure that social work professionals at
all phases of their careers have access to resources
and are motivated to further develop their skills.
Involvement with other systems, both within the
university and between the university and the com-
munity, would increase the visibility of social work
programs, encourage efficient use of existing
resources, and identify training and professional
development gaps. Descriptions of how systems
may be engaged in this complex technology-
enhancing process are needed so that future efforts
can benefit from the lessons learned.

The purpose of this article is to describe the col-
laborative efforts involved in the technological
development of a web-based project at a school of
social work. The paper summarizes the technologi-
cal challenges and lessons learned during a three-
year project funded through an Administration on
Children, Youth, and Families (ACYF) training
grant. In line with CSWE’s call for web-based cur-
ricula and strategic plans within schools of social
work, a group of researchers proposed a web-based
child welfare certificate program. To address the
continuing education needs of experienced practi-
tioners as well as degree-seeking students, the cer-
tificate was offered to students in the BSW and
MSW programs and to child welfare professionals.
The project team was comprised of senior and
newly hired faculty members, the MSW program
administrator, and doctoral students representing
varying degrees of technical ability and interest.
‘With a focus on children’s mental health, the team
coilaborated with and utilized support from many
systems, including the School of Social Work fac-
ulty, the university, the Department of Children and
Families (DCF) administrators, experienced practi-
tioners employed by DCF, and other social work
programs in the state.

38

This case example of an educational program
that combines traditional students and agency
employees highlights the complex process of col-
laboration. It demonstrates the process of working
with relevant systems that may impact the success
or failure of similar projects and focuses on the fol-
lowing major areas: (a) getting started (assessment
of needs and capabilities of all systems); (b) the
technological structure of the resulting certificate
program; and (c) lessons learned and recommenda-
tions for a collaborative approach to distance learn-
ing projects for students and practitioners.

Getting Started

The faculty team met immediately after the pro-
posal was funded and began to address the many
challenges facing the project. First, what were the
needs articulated in the grant proposal? Second,
which faculty, consultants, and child welfare
administrators would address these needs? Third,
what were the technical capabilities of the universi-
ty and social work program? Fourth, what knowl-
edge and skills did child welfare staff and students
need to increase effectiveness with their client pop-
ulation? Finally, what strategies were needed to
gain support for the project?

What were the needs?

As with most successful grant notifications, the
faculty team was delighted but daunted by the tasks
in front of them. We were faced with developing a
curriculum on children’s mental health within a child
welfare context to be presented to non-degree seek-
ing, baccalaureate, and graduate students. We were
faced with developing a method of delivering the
curricufum that would be easily accessible by tradi-
tional social work students as well as child welfare
practitioners. Finally, we needed to design a method
to evaluate the acquired knowledge and skilks of par-
ticipants in the child welfare certificate program.

After finding a dearth of literature on children’s
mental health in child welfare, we met with state
child welfare administrators to determine what top-
ics they believed were priority issues. Faculty and
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consultants advised us on their perspectives of
essential issues in children’s mental health. We
spoke with members of a statewide child welfare
consortium on their experiences in coordinating
curricula and the long-term goal of an entirely
web-based child welfare curriculum. With this
input we revised our existing coursework in child
welfare and developed a new course that would
address children’s mental health.

Once we clarified the content to be developed,
we turned to examining how to best defiver it.
Although members of the faculty team were experi-
enced in evaluating research methods, we were
faced with assessing an entirely new content area
using media with which we had little to no experi-
ence. Our proposal outlined the need to address
diverse student populations in different areas of the
state. We believed that the use of an electronic
_course delivery platform would solve many of the
challenges that we faced, including the ability to
deliver curricular content asynchronously in geo-
graphically remote locations. Because of the ubig-
uitous nature of Internet access, our diverse student
population and child welfare workers would be able
to access course material. The proposal also includ-
ed the use of an electronic format for evaluating
student learning. In developing the evaluation tools,
the fact that students took courses out of sequence,
in remote locations with different instructors, and
over different periods of time had to be considered.

Who would address the needs?

From the beginning, we acknowledged that we
would need a faculty project director, a grant man-
ager, core faculty with child welfare and/or chil-
dren’s mental health expertise, and a supporting
cast of consultants. In addition, we knew that we
would have to work closely with DCF and the state
consortium of social work programs offering
coursework on child welfare. We met frequently
with DCF representatives throughout the project to
ensure that it maintained credibility. The interplay
of these systems was crucial throughout the project.

We examined our faculty’s knowledge base

about children’s mental health within a child wel-
fare context and their willingness to teach in this
area. Feedback from colleagues around the country
indicated that this project would be well received.
Our concern was that to deliver the proposed pro-
gram in multiple locations beyond the grant period.
Therefore, we needed to identity additional faculty
resources with child welfare expertise.

Our decision to use an electronic delivery plat-
form to augment the classroom lectures dominated
many early discussions. First, we knew that we would
need different levels of assistance. Tt was necessary to
collaborate with a web developer who had both the
technical and aesthetic skills to produce the certifi-
cate web site. Second. we knew that we would need
an individual to assist with course delivery platforms.
Additionally, we needed a highly skilled course
developer, as the pedagogical challenges associated
with electronic course delivery systems differ from
those used in traditional classroom settings.

As part of the electronic course delivery and
evaluation system, technical personnel were needed
to produce a video based certificate exam to be
accessed through the Internet. For students who
would be unable to access the video streamed ver-
sion of the exam. a compact disk version of the
same materials was produced. This required video-
graphers, actors, scripts, and technical assistance
with video streaming and the production of the
compact disk.

What were technical capabilities of the university and
social work program?

To answer this question, we examined our cur-
ricular content and electronic course delivery sys-
tems. Because of our familiarity with classroom
instruction, both faculty and consultants thought we
would be able to develop the curricular content in a
timely fashion. We were less confident about incor-
porating the curriculum into electronic delivery
platforms, as the school had few faculty members
with experience using these platforms. Commercial
applications and their languages are constantly
changing (Faux et al, 2000), and finding individu-
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als with the requisite skills to adapt our curricula
into user-friendly commercial applications was
uncertain. They would need to understand our topic
materials and the university supported electronic
course delivery products.

In examining the capabilities of the school and
university, faculty and participant access would not
be a concern. All faculty members had access to
up-to-date computers, and on-campus students had
access to the computer [ab. Initial conversations
with child welfare administrators indicated that
workers had adequate equipment to access online
resources as well.

What were the skills and needs of participants?

The original ACYF grant emphasized improving
the knowledge and skills of current and future child
welfare workers—both non-degree and degree-
seeking students—with a specific focus on increas-
ing expertise of chiidren’s mental health in chiid
welfare settings. A certificate program would
address the education needs of two populations of
students, those who were employees of DCF and
our traditional undergraduate and graduate social
work students.

To assess the skills and needs of the child wel-
fare workers, we spoke with DCF administrators for
their candid appraisal of their workforce. They
noted that a small percentage of current child wel-
fare workers had degrees in social work. Successful
completion of a certificate program would be bene-
ficial as a means of increasing expertise and earn-
ing credits toward social work degrees. Also, many
of these individuals had been out of school for years
and thus may not have current computer skills.
Returning students’ lack of computer skills has been
expressed in the literature {Faux et al, 2000). The
DCF administrators were also concerned about
worker retention and felt certification might help to
reduce job turnover rates. It was our belief that the
hard-earned experience of the child welfare workers
would enrich classroom discussions.

The other population being served by the certifi-
cate consisted of our own undergraduate and gradu-

ate students. Many of these students indicated a
strong interest in child welfare, but only one course
was routinely offered in the currictlum. As a result of
our examination of needs and capabilities, we decid-
ed to develop a Certificate in Child Welfare Practice
at the school of social work that would be reviewed
and approved by the entire social work faculty.

As part of the Certificate in Child Welfare
Practice, we proposed the creation of another child
welfare course, specifically geared towards
addressing the mental health needs of this vulnera-
ble population. The new offering and a redesigned
child welfare course would be the core of the cer-
tificate program. Students would also be required
to complete two related courses of their choosing,
complete a 512-hour internship in child welfare,
and pass our web-based exam. Students would ben-
efit by having additional training and expertise to
prepare them for this area of practice and would
have opportunities to network with workers in the
field. They would also have a realistic understand-
ing of the nature of the work, decreasing the poten-
tial for early burnout and increasing job retention
rates. The certification would appear on their offi-
cial transcripts and could be added to their resumes
to increase their marketability.

What innovative strategées were needed to gain sup-
port for the project?

A critical consideration during this needs assess-
ment was to ensure not only the capability but the
willingness of faculty and participants to see the
project through its conclusion. There was also the
implicit knowledge that beyond the support period
of the grant, the program would need to be support-
ed through existing systems, and that additional
training for faculty and participants would be need-
ed as the program moved forward. The importance
of developing incentives that increase faculty buy-in
has been addressed in the literature {Blakely, 1992;
Padggett & Conceicao-Runlee, 2000). To bolster
support, brief summer sessions on the use of the
Blackboard platform were offered. The university
funded these overviews and encouraged faculty to
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learn new skills. Included in this support was the
expectation that the faculty member would develop
a web based or web supported course, including
courses in the certificate program. Faculty members
who taught these courses off campus also received
overload pay of approximately 8 percent of their
salaries, Incentives for the child welfare workers
consisted of tuition waivers for six credit hours as
part of their employment benefits that could be
applied to a degree, the potential for advancement,
and certification from the university.

The Structure of the Cerfificate Program

The web-based curriculum for the Certificate in
Child Welfare Practice consisted of a mixture of tra-
ditional and new technologies: classroom instruc-
tion, a Blackboard platform for course delivery, a
dedicated website for the certificate program, web
access to online journals and other electronic media,
_-and a web-based skills exam. This is consistent with
the demonstrated efficacy of multimedia approaches
(Stemler, 1997), and with improved child welfare
competencies {Thurston & Cauble, 1999).

First, classroom instruction was presented using
lectures assisted by PowerPoint presentations.
Lecture notes were made available online for stu-
dents who were unable to attend class. Second, a
Blackboard platform housed the following course
components: syllabus, lectures, calendar, bibliogra-
phy, Internet resources, classroom discussion space,
small group discussion space, short audio clips,
short video clips, and assignments. This password-
protected platform allowed students to roam the
course materials in a structured manner. The
Biackboard calendar organized dates with assign-
ments, lectures, readings, and course objectives.
The use of Blackboard was in addition to normal
classroom based instruction. Although the eventual
goal is an entirely web-based child welfare curricu-
lum, this initial effort was an amalgam of both
classroom lectures and web resources. Blackboard
proved to be a valuable resource for several rea-
sons. The content was streamlined, reliable, and

available to different instructors. When participants
were unable to attend class, they had access to lec-
tures and other class materials via the Internet. For
child welfare workers, this was a key selling point
because it allowed DCF workers to enroll in the
course despite the hectic nature of their workload.

Third, a professional web developer was hired to
create a comprehensive certificate website. The
website included information about the certificate,
a complete on-line application process, links to
resources, and the exam. The website can be
viewed at Attp./issw.fsu.edu/childwelfare. Fourth,
the University has a wide variety of social science
journals and books available online for its students
and faculty. The remote access to these journals
and books made it possible for certificate students
to do their research without coming to campus.

The keystone of the certificate program was an
entircly web-based assessment of acquired skills.
This method of assessing skiils was consonant with
the web-assisted course delivery throughout the
certificate program. A web-based test of knowledge
about child welfare and children’s mental health
was administered before and after the two certifi-
cate courses. The larger challenge before us was to
create web-based assessment tools that could be
used asynchronously at the completion of certifi-
cate requirements.

To test participants” ability to apply their knowl-
edge and skills, we developed a comprehensive cer-
tificate exam. The exam included seven videotaped
vignettes depicting the child weifare continuum
from the initial call to an abuse hotline through the
placement of children. Many hours were devoted
over several months to developing a “script™ with
the assistance of child welfare workers and adminis-
trators. This collaboration ensured that our content
was credible, reflected the general child welfare
population, and was in line with legal mandates. We
recruited volunteer actors and hired videographers.
Once the videotape was completed, the university’s
newly formed Office of Distance and Distributed
Learning (ODDL) contributed its time in video

4
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streaming the tapes. Our efforts in locating universi-
ty capabilities spurred other facuity to develop their
own knowledge and expertise in web design. The
university provided additional support for faculty to
undertake such efforts. They encouraged consulta-
tion with ODDL staff for the current project, as well
as in preparing future grant submissions that may be
enhanced by technological support.

After producing the videos, we developed test
questions that synthesized materials learned. The
completed videotape was placed on the website in a
password-protected format for the final certificate
exam. As an additional benefit for the successful
completion of the program, participants received a
certificate and acknowledgement of completion on
their official transcripts.

Lessons Learned and Recommendations for
Collahoration

The technological lessons learned from the proj-
ect are difficult to separate from the challenges relat-
ed to interpersonal dynamics. The following recom-
mendations are intended to support those who may
be embarking on such a project for the first time.

Collaborations in the classroom are beneficial

Students and practitioners enhanced each others’
experiences in the classroom.

Participant evaluations of the certificate pro-
gram revealed that both degree-seeking students
and DCF practitioners found the courses to be
practical, interesting, and of importance to their
practice. To date, all participants who have com-
pleted both core courses have passed the web-based
exam. Although the results of the overall evaluation
are detailed elsewhere (Cash, Mathiesen, Barbanell,
Smith, & Graham, “Education and Partnerships in
Child Welfare: Mapping the Implementation of a
Child Welfare Certificate Program.” unpublished
manuscript), some general comments about the
types of cross-learning achieved are important to
present. Both groups ranked the content and use-
fulness of the core courses similarly. Overall, the
participants gave the highest ranking to the concept
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cluster they named “Reporting, Assessments, and
Case Planning in the Real World™.

While many students were placed in concurrent
internships, some remarked that the many years of
experience represented by the workers was impor-
tant to their learning. Anecdotal student comments
revealed that DCF workers brought valuable “real
life™ experiences into the classroom, as well as
examples of the challenges of legislative imple-
mentation. Workers employed by the Department of
Children and Families noted that the content and
research findings on children’s mental health, child
development, and risk assessment instrumentation
were valuable to their learning. Follow-up evalua-
tions are planned and will help to assess how the
workers and students have changed their practice
methods in response to certificate program materi-
al. These evaluations will also assist in future
refinement of the curriculum.

Make collaboration with other systems a priority

Identify key systems that will affect participants
and project team members early in the development
of any project. Although this is a basic element of
grant writing, it may be overlooked in terms of the
technological aspects of a project. Systems may
include relevant governmental agencies and practi-
tioners (1.e. child welfare), other universities and
social work programs, and technological and applied
disciplines within the university. This is consistent
with Blakely’s (1992) urging collaboration at univer-
sity and government levels. Input at early stages will
enthance the commitment and involvement of all par-
ties and may provide access to informal links that
would otherwise be unavailable, Ongoing relation-
ships established with multiple systems will help to
ease inevitable difficulties along the way.

After the initial presentation of the curriculum to
other districts in the state, it was clear that there was
considerable and unanticipated interest in the pro-
gram from outside agencies. The university’s Center
for Professional Development is a system that could
be involved to discuss future training issues around
technological implementation and curricular content
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presentation. The Limitations on faculty time and
turnover in technological support will require that
additional individuals become comfortable with all
aspects of the curriculum presentation. The Center
could serve as an integral part of the further devel-
opment of this program and help to maximize the
use of resources. For example, although we regis-
tered non-degree seeking workers as “special stu-
dents,” we have offered the certificate only through
the school. A greater audience may be served by
consideration of a certificate also offered through
continuing education channels.

Be aware of technological changes that may affect
your project

Everyone, from beginner to experienced “techie,”
will face hardware and software challenges.
Continual change is the only constant, and there-
fore, it will always be difficult to find people with
the most up to date electronic platform development
. skills (Schoech, 2002). Broadband access to online
resources will be increasingly available, although
probably not within the next five years. Without
university support for a specific electronic delivery
platform, it is unlikely that a social work program
will be able to succeed on its own. Be realistic
about your needs and maintain contact with deci-
sion makers at all levels so that your efforts will not
be cutdated before they are implemented.

Assemble your team with a critical eye

Inherent changes in technology underscore the
importance of working relationships and a strong,
uniform team approach. Unexpected turnovers can
cause delays and loss of focus. Be sure to assess
each team member’s commitment level and clanfy
long-term responsibilities and roles early in the
project. Since there is always the possibility of
unanticipated circumstances, it is important to have
strategies and procedures outlined in advance. For
example, the first person that we hired was a com-
puter science student. Although he had adequate
technological skills, he had no experience with the
time demands of grant work and translating the
ideas of a team into finished products. When con-

ceptualizing the initial website, the team had a
clear idea about desired content, though the end
product was much more difficult to define; people
who can make this transition are in high demand.
The process of ending one working relationship
and restarting the entire process was stressful and
time consuming. Since the time and energy related
to personnel issues may even threaten to over-
whelm a project, clear delineation of roles and
responsibilities, as well as strategies for making
changes, should be present from the outset.

Use existing resources

Be sure to thoroughly and creatively search your
own university or school for skilled individuals, and
make your project known in the community. The
person who created our final website was a former
social work student who had a professional web
design company. She not only had the technological
expertise, but an overall awareness of the content
area. In addition, contributions made by the univer-
sity’s Office of Distance and Distributive Learning
cannot be overstated. However, our contact with this
office began with a serendipitous exchange rather
than a systematic effort. Their assistance with
videostreaming and production recommendations
was invaluable. When it came to locating actors for
our vignettes, we were able to recruit from within
the school much more effectively than through
anncuncements to obvious places (i.e., school of
theatre or film school). Be c¢reative and look for
resources in unexpected places.

Make grant doltars do double duty

Faculty submissions for external funding should
be considered in terms of their research contribu-
tion, and also for possible usefulness in enhancing
the school’s curriculum and connections with pro-
fessionals in the field. Training and educational
proposal requests can be opportunities for a review
of existing courses, identification of curricular
gaps, and infuston of needed technological
enhancements. It is important to overcome the
pressure of inertia and actively pursue changes,
even if an accreditation site visit is not immediately
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on the horizon.

This discussion reinforces the need for early col-
laboration with professionals in other systems. The
continved contact with DCF and the state consor-
tium of social work programs guided our efforts
beyend the immediate needs of the school, and
helped identify systematic technological gaps.

Use outside resources

Expert consultants and professionals, who can
produce comprehensive, final technological prod-
ucts, are solid investments. The consultants we used
were invaluable in assisting with the construction
of course content and providing excellent feedback
at many project junctures. Budgeting sufficient
funds to avoid frustration and delay is recommend-
ed. While we hired student videographers to pro-
duce the CD, they were working the project into
their busy schedules, and delays were substantial.
There are times when using student labor is the
most cost effective choice and provides opportuni-
ties for their learning, but be cautious of using stu-
dents when the task may be beyond their experi-
ence and time-sensitive.

Get faculty, student, and practitioner support for
learning up-grades

Achieving support for a project with multiple
systems is a complex process, and cajoling or
rewarding participants may not lead to complete
success. What we suspected and experienced is that
support stems from multiple strategies, and discov-
ering overt and covert objections was an important
lesson. We benefited from opportune timing. The
curriculum was being examined for the reaccredi-
dation process, and perhaps there was greater facul-
ty willingness to accept changes.

In any group there will be variation in techno-
logical sophistication, and many will be hesitant to
use new systems. But if technology is to be used
well, it must be supported and encouraged in a sys-
tematic manner. Faculty knowledge and use of
electronic delivery platforms will be important for
the continuation of projects beyond the initial team
members’ efforts. Educational programs are being

mandated to recruit students from far beyond their
normal geographical catchment area, making web-
based instruction necessary. If the technological
learning process is normalized, and everyone is
required to “up-grade” their skills on a regular
basis, there will be more support from all faculty,
and students will follow.

One strategy to normalize skill building would
be to incorporate the equivalent of “continuing edu-
cation units” into expectations for faculty’s techno-
logical advancement. Facuity would be expected,
whether formally or as an incentive, to receive
training in web-based classroom technology and
other technological skills. Training could be via
university classes ot in community training ses-
sions. Many universities that support platforms,
such as Blackboard, offer training, but it often
results in a self-selection of individuals that are
already technologically motivated or possess begin-
ning skills. The challenge is to reach those who
avoid technology for a variety of reasons, and to
create a pool of professionals with the willingness,
if not the enthusiasm, to continue to upgrade their
technological acumen.

The technological professional development of
practitioners could be addressed in a similar man-
ner. University course offerings could be developed
to address technological advances in relevant social
work content areas, perhaps as a technology certifi-
cate. As discussed earlier, finding individuals that
can assist with technology can be difficult; howev-
er, finding those who possess technological skills
and an understanding of the material has created a
seller’s market. Instituting ongoing training via col-
laboration with professional development programs
would serve mutual goals, and trainers would
become highly sought after. If a pattern of lifelong
fearning is the goal we attempt to instill in our stu-
dents, then faculty and practitioners must follow in
this important arena,

Political realities, cuthacks, and limited resources are
part of the game

When the state eliminated tuition incentives for
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chiid welfare workers, it had a significant impact on
our recruitment efforts and on child welfare work-
ers” willingness to enroll in courses. We had to rely
on word of mouth from prior participants and super-
visors at child welfare agencies. We presented our
program to other members of the statewide consor-
tium at a videoconference that linked DCF offices
throughout the state. Political changes such as priva-
tization may also affect enrollment. Other agencies
that now are a part of the child welfare system (i.e.,
sheriff’s departments that conduct safety assess-
ments) expressed interest in our certificate program
as a potential requirement for hiring or advance-
ment. These changes to our original strategies were
eased by the collaborative relationships with profes-
sionals that were established at the beginning of the
planning process. It is hoped that program support
will grow as we enlarge our audience and pursue
the goal of multisystemic involvement and collabo-
ration, while maximizing existing resources.

Conclusion
This paper described the collaborative process
of working with multiple systems, and the techno-

logical challenges and lessons learned during a
three-year grant. It is hoped that the questions
posed and recommendations provided will serve as
building blocks for others contemplating web-based
projects. Using the basic assessment steps and
being mindful of the reconmumendations at the plan-
ning stage have the potential to dramatically reduce
some of the most frustrating and time-consuming
aspects of complex efforts.

Overall, our experience has been successful,
and collaborations are ongoing. Participants, both
child welfare workers and traditional students, were
overwhelmingly positive about the availability of a
certificate in child welfare. The certificate will
remain as part of the school’s curriculum, with
plans to offer it in a fully web-based format to non-
degree seeking students off campus. Technology is
changing so rapidly that it is nearly impossible to
stay current, even if that is your primary occupa-
tion. But it is possible to develop and sustain proj-
ects that will enhance delivery and assessment of
social work knowledge, and that will be consistent
with major technological developments nationwide.
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